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Participants in the Yale-New Haven liistory Education Project:

Outside Visitors

Ezra Bowen - (Tine-Life Books)

Richard Broun - (The Amherst Proijcct)

John Culkin - (Center for Understanding Media)

David Holmes - (New Haven City Plan Department)

ilvman Kavett - (Richmond Collere)

Robert !tebhonatd - (Neuw Haven Colony llistorical Socicty)
11 Scidmnan - (SUNY, Stony Brook)

197¢-72



O

ERIC

Aruitoxt provided by Eic:

INTRODUCTFION

The Yalc-New 'ifaven Ilistory Education Project began in the
spring of 1970 with the expressed goal of improving the quality

and relevance of secondary school historvy courses in New liaven's
public schools. Some thirty Vale history professors have worked
with a comparable number of high school tecachers and have crecated
approxinately e¢ighty "mini-courses'" in United States History, which

have involved over 1,300 students as of June, 1972, (Scec appen-

dixes A and B.)

The U.S. Office of Bducation, (through the American llistor-
ical Association) and the National llumanities Faculty provided
funds for the initial two ycare and had intended to carry the pro-
ject into a ‘third year before a failure of federal funding causcd
a retrenchment.,  Fortunately, the .project will continue to be

funded through generous grants from the New lfaven Foundation, the

Sachem Fund apd Yale University., TInitially it was concecived that
the project should have a five-ycar life, with the New Iltaven Board
of Bducation assunming financial responsibility by the fall of 1975,
once the new courses in U.S. History, World Arca Studies and the

ninth-grade Urban Studies have been developed.
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RATIONALE FOR TiIIE PROJECT

In June, 1970, a tcam of Yale pecople met with key Social
Studies personncl from Lee, lilthouse, Cross lligh Schools, and
New Hn@on Public School officials and began the working rclation-
ship that was to become the Yale-New Haven History Lducation Pro-
ject. The teachers felt strongly that the traditional survey .an-
proach to U.$. History was not "making it" with a vast majority
of studcnr; and that an alternative népronch was desirable. Dis-
cussons centered on a number of options for a new U.S. History
program, and the participants finally scttled on a svstem of quarv-
terly "mini-courses”™ which would offer students a major role in
course and tecacher sclection. During July, 1970, menbers of this
group met daily to work ont a new rermat in the following arcas:

general philosophy and goals, methods, curriculum development and

administration.

This new program had some exciting selling points to the
high school teachers: First, it is student-oriented and is gearcd
toward meeting the needs and the desires of students in a particu-
lar classrcom at a particnlar time and at any given academic level
of nch}?vvmcnt; Second, it is teacher-tailored because mich of the
initiative for the course is with the classroom teacher who can
teach according to his own personal strengths and intevests; Third,
it offers the teacher and stnd?nt atike the opnortunity to develop
their own curricutum, thereby making history more personal and in-
teresting te both; Finally, it affo;ds New dlaven high school tea-
chers oppertunities for professional growth through affiliation

with Yale University's staff and resources,
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The tcachers involved weren't kidding themselves; they knew
that abandoning the textbookh and embracing the ditto machine and
aundio-visual resources would mean a break with the sccurity of
past pﬁnctices and roles. 'But with new ribbons in their type-
writers and film catalogues by the dozens, as well as an abundant
supply ot nidnight oil, the tcachers instituted Mini-Courses first

at Lee litgh School and subsecquently at Cross.and Hillhouse High

Schools: and U.S, History would never be the same again!

Responsibilities

To co-ordinate these coftforts, the teachers have had to as-
sume extra responsibilities involving the courses in cach school,

and the ncecessary co-operation among the three schools and Yale,

A1l tecachers involved in the U.S. History ?roject would be

i

responsible for the following:

1. Subnit to the U.S. [Mlistory Co-ordinator a curriculum pac-
ket for each unit taught for the curriculum rile. This
packet would include four (4) copies of cach ditto and a
completed questionnaire. The curriculum questionnaire is
found in Appendix A,

2. Attend one formal monthly in-service gession to discuss
common probliems with other U.S. teachers.

3. Attend cach session led by a Yale professor in an area
coverced by vour mini-course.:

4., Attend informal meetings with other U.S. tecachers as necced-

ed during the school year.

5. Complete the form questionnaire prior to each Yale session.
The Yale questionnaire is found in Appendix B.
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Co-ordinator Responsibility?
4
Each U.S, Jiistory Projecct Co-ordinator (onc per school) will
be responsible for the following:

1. Ordering materials, c.g. books, films, {ilmstrips using
HEP fands and keeping a record of spent and unspent mon-
ics. Also checking out books from Yale library for co-
operating teachers.,

) 2. Arranging monthly in-scrvice meetings.,

3. Scheduling visits by Yale professors to high schools.

4, Co-ordinating nonthly Yale seminars including distributing
questionnaires and outlines.,

5. Keeving an up-dated file including cach unit taught at the
high schools and an inventory list of available materials.
Each unit subnmitted to the co-ordinator will be distributed
to other high schools.

6. Membership on HEP Review Board which includes Yale Co-
ordinator.

7. Responsibility for on-going review and rc-cvaluation of
the policies.

Yale Roxnonsihilirioe:

1. Assuning oaverall co-ordination for the progranm.

N

Assistine in making Yale facilitices available to the U.S.
History tceachers, c.pg. obtaining library cards, stack
passes, varkKing pernits,

3. Arraneing resource persons (Professors and Graduate Stu-
dents) to meet with U.S, llistory veople.

4. Assisting in all fund-raising activities for the U.S.
istory Project.

5. Menbershin on.the HEP Review Board, including High School
Co-ordinators.
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Thus far, much has been said about tecacher benefits derived
from the Mini-Course Concept, and this is important. But, of
coursc, the majer concern Qf pubiic high school ecducation, or any
education for that matter, is the student, At _this point we should
ask oursclves, "Why:should the mini-courses be taught as an alter-
native to traditional survey U.S., llistory? Arc they recally making
any difference?"  We in the Project very emphatically say '"yves"
basced on the following information about students cnrolled in mini-
courses:

1. For the fivst time in our history, manv seniors who had
compleved theiv U.S. listory requirement for graduation,
requested pernission to enroll (themsclves) :in a sccond
vear of the nmini-courses. This neans that these students
take U.S. llistory-for two ycars with a concentration in
cight different areas, and ig living proof that history
can be interesting!

2. It is a statistical fact that at Lee lHigh School (which
{s thé only school at present to have had mini-courses
for morec than onc vear) there were far fewer students
failing the year of mini-units as comparcd to thc number
failing the vear of the survey U.S. History. We attri-
bute fewer failures to.a higher level of motivation, re-
levant course offerings, the opportunity to have new tea-
chers and new learning cenvivonments ecach auarter, and
new approaches in methods and teaching techniques.

3. Wilbur Cross Iligh School is a casec in point as to the



pobularity of the mini-courses as compared to the survey
aporoach. For the 1972-73 school vcar, the option of
taking the survey was given next vear's juniors, and
there was not even enough interest in the survey to jus-

tify offering cven one secction,

Briefly, we feel the reasons why students have chosen the

mini-units in such great nunbers are the following:

1. The students prefer changing classes quarterly. This
change of scenery affords them the opportunity not only
to retain a teacher when they nrefer, but also te have

a variety of tecachers during the vear,

2, The multitude of offerines enables the student teo develon
his own particular interests more fully. Tt scens logi-
cal that a student will be motivated into performing more
cognitive processes and at a higher level if the material

is inherently interesting to him or her,

3. The seclection process, ec.g. that of making a conscious
choice, has value in that it tends to force him to bo’morc
responsible for the work done since he is in the coursec
of his own chobdsing.

Basically, the major thrust to the mini-course approach is

to "turn kids on" to history. We¢ scek to do this in several ways:

First, to brecak down an unranageable amount of nmaterial (United

States history in its entirety) into manageable blocs; Second, to

allovw the student a c¢rrtain freedem of choice and nevencent within

O
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a required course of study (United States hjistory is a requircement
for graduation); and Third, to use mcthods and teaching techniques

that place a premium on raxinun student participation,

Within the framework of the above-mentionced materixl, it is
hoped that the student will bepgin to recognize his nersonnl role
in education. Atter all, it is he who chose his coursce; it is he
who chose hre teacher; and it is he who should be held responsible

for his choice and held accountable for his nerformance.

Within the inguiry mechod, which is the c¢rux of the mini-
course apvroach, the student should begin to varticipate not only
as a crititeal thinker but atso he should follow a direction of rca-

son based unon his own interest and motivation,

The inquiry avproach does not claim to be a panacea for to-
dav's urban cducationz] woes, Rather, it is a method that will
lead the student to a better understanding of himself as a mature
adult and vprepare hin to contribute to socicty in his own personal
stvle. Also, the student will develon basic skills, v practical
background in clear and logical thinking, a nmorc copent method of
response to written and visual material, and a more viable working

relationship between him and his teacher,
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THE FUTURE O¥ THE PROJECT

much Jor beginnings and goals: what lies ahead for the
llaven History LEducation Project? Can this program con-
ef fectiveness and increasce its impact on the educational

n New Haven and in other conmmunitices? llere are sonme

hopeful <ipns” )

1.

Presentlv, within the discipline of history, the mini-
courses are being worked inte the ninth and tenth-grade
prograns, Urban Studices and World Arca Studics, with a
1972 summer work<hop for the World Arca Studies teachers
already completed.  There is reason to expect that mini-
conrses can and will be offered at the mididle schoor level
as well, An additional selling point for the nini-course
nrogran is that teachers with capertise in any given arca
of hMistory could offer to teach their particular mini-
coursce at another schoel for a mnrkihg period, in a ver-
iod of austerity, thus enlarging the scove of any one
school's progran, and giving students morc sclection.

In addition, the mini-course concept has implications for
other academic disciplines as well., Plans for mini-units
in English, Science and Mathematics arce alrecady in progress.
Interdisciplinary course offerings using mini-courses and
prograns such as Amcerican Studies and humanities arc being
considered. .

Through thc llistory Education Project; academic historians

at Yale have had the ovportunity to redefine the values and



basic questions involved in historical inquiry. At the
same time, they have been able to contribute to local
schools in a realistic way wihnat they know best: resources,
special materials, and latest developments in theis fields,
4 Throuph talks with local teachers and visits te the schools,
the acadenic historians have shown that they can provide
some heip {o inner-city schools and collaborate effectively
with fellow historians at all levels, The co-operation
between "town and gown" - almost unique in the country -
vill continue to demonstrate how urban education cnn,rnke
advantags of the best scholn}shin and improve classroom
techniaues, Tt promisces to revitaline history at the high
school and collepge level in the New lHaven community and in
the coun vy at targe. The relationship will expand as more

and move historians becone involved in the Proiect,

In conclusion, the Yale-New laven Higstory Education Projcct
has met with remavkable success, through its mini-course approach,
in teacher-student achicvement and involvement. Both teachers and
students have indicated strongly that they want and need such a
progran. The Pyoject has to this point, been privately funded. We
feel that we have come of age and now deserve the full moral and
financial support of the New llaven Board of Education, local funds,
private foundations, and future Title IX Grants. The implications’

of and possibilitics for such a program are scemingly infinite, and

e

t is our hope that the members of the PRoard share our certhusiasm
for a program vhich rivals any similar program in any Connccticut
communi ty, urban or suburban, and the nation at-large. Thrvough in-

service sessions and presentations before teachers and Boards of
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Education in other coamunities, we cenvision the New Haven Public
Scheols as a nodel for effective and innovative teaching for the

entire nation to cenulate,
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APPLENDTIY A-1]

U.S. History Mini-courses offered at lLee High School,

Aneriean Life 9 <lex
Poarine 19202

The Rauvht to Srreilke

War and Peace

Hiviory of Vv ooriean Saorts
Hictor: o' Intoertainent
Anerycean Payg .
Blacl Prote ot avenents Singe 1945
Poosviar Ol
Arerbosy Ynpabh oy e

Thee Mo b e U Uity

el Prarr o ace

Women an Aoor’ o1

Hoapd Pioe o She Story of the Depre<sion

Voilees in the Wildornress: Social Protest since 1900
Fhe Cold Viar

vestuard Lapaniion

Averican Maters lian .

Hinoeritie an Suerica

Slavery aad the ¢ivil War

Lrviron ent .l \ction

The Vieta o= hny

Hi-tory o Cenneetiraut

F.b, Peocveelt wnd the Newv Deal

The Averican fevoluation

\Vlienation in \niepricen

Politicenl frinl.

The Conctitntiror and the Susrene Court

Avevican Precidents: Cfan Versus Civth

Red tan versas Pale dace: The Ngericean Indian

The Puritans a« Peapie

Arntericanr Yeliciron

Wordtd Wor and Peace: 1900.1950
tadical “lovenents in Anerica,
Blach Vamtiics in Vhite Averica
The World and the United States: 1052197
Great Crimes and 1Trials

Worl. and Play in Aneraiep - Puritan Ethic
Reconsiructiion and the Black Lavertience

Soul

U.S. History Survey Course

S.ALT, Review of Anerican History

Indevendent Study: Political Involvement, 1971
Reviewing and Lencuving the Mini-courses

1670-71

1971-72
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APPENDIX A-2

U.S. Hlistory "finr-courses offered at

Slaverey and the Civil Yar
The Anvericeon indiaus .
The Harle  bBes isarncee
Sports vn Ceerion

Famous Triols in Srmericen
The Cold oy

Violenge in Snerpicn

The Yianvr s of the Weat

The 19200

Hard 11« 0 7 ae Benression

ilillhouse High Schoot, 197]1-72

Famous Pervsonaliticos in \merican Illistory

Fads and Fa . hrons v Aperican History

trirne in the 20th Century
The Aae of Retoern
American Ceespranhy

Women in An-vicn

The 19600

Radical Politics: % Study in Frustration
America at Cheme:r World Wars 1oand
CThe “tinority Iaperience

Social Hivtory of the 1930's

Law and the individaal
llistory of DBiack Social Thought

These two courses were created
and taueht by two practice ten-
chers who worhked under the su-
pervision of Jack fillette,
il.i:.P, coordinator at Illilthecuse
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APPENDIX A-3

U.S. llistory Mini-courses offercd at Cross 'iligh School, 1971-73.

The Constitution

The Cold War

World ¥Yars 1T and I1: Possible Alternatives to War

Violence in inerica

Big Brothec i< Bveing You: U.S. Forecign Policy

Black Ancerican i

Black Anmerican Il

When the Bread Ran Out: The 1930's, tihe Depression, and Franklin
Roosevelrt

i.abor

The National Obsession: The HcCarthy Era

Ms. The American Wonan: Who is She?

Wild West: Cowbovs, Cowgirls

ifistory of Connccticut and New flaven

Roaring Twentices

Futurisn

LLosing Our Cool: The Civil War and its Aftérmath

Sports

tsns

Industrial Pevolution

American Faorcien Policy

Minorities

The Indians
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